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EVALUATION AND THE SOCIAL SCIENCE INTERDISCIPLINARY. COURSE

S by S L e

" James Steve Counelis™ <~ .

-~

Classic Questions: e T ‘ e : ‘ ?7 ,

The tegm "evaluation"'t the name for any process through

wh1ch "values," "worth," “preferab111ty," "de51reab111ty,“ "ut111ty,9

and any other mer1t is ass1gned to some object or person. The whole of . 'i
axio1ogy 1s 1nvolved, ranging from folk w1sdom, Jurlsprudence, ethics, -
and morality, through a11 types of aesthet1c Judgments to stat1st1ca1

dec1s1on-¢heory, systems of 6pt1m1z1ng equat1ons and game theory

Though the processes of eva]uat1on appear(to be a very 1arge set, cer-

@ -

\~ta1n1y the obJects and persons ‘being va]ued are an 1nf1nTte set

The class of questions'undertaken in this paper are the clas=7 ¥
s1ca1 ones, these being concerned with the course and/or 1esson 1eve1

of curr1cu1um How are courses or lessons merited?. §§ what cr1ter1on

“~

or standard is a_course or 1esson to be valued? How are'instructors
1

Judged? By what cr1ter1a or, standards are they to be valued? How is -

e kn sty gt s
. .

29

student achieverent valued? By what cr1ter1on or standq—d’1s ach1eve—v
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.; roles of 1nstructor and Tearner. Each person 1n these roles is ego-

‘jnvolved process as eValuatnon can become more obJect1ve, more rat1ona1,

~The Phenomenology of Valuing in the Educating Experience:

+

ment estimated? The purpose of this paper is, to present some general L L

princ1p1es govern1ng such actiV1t1es in. order that such an obv1ous]y ego-

N

more humane in effect. ' T

3 - . . N Lo '

L]

o

A1s known to have occurred by the student S rep11cated or aped behav1or . }5

; rTSts and human1sts a11ke ‘to c11mb a wa]l, the 1arge measure of common-

serve‘fﬁe purposes of th1s paper i 75 ‘ ' s

-1y, curr1cd1um. It could' be:a whole two year R. N program in a com- .
"prehen51ve commun1ty college, a s1ng]e graduate senunar in social theo-

'r1es of change, or a particular lesson 1n we1d1ng,hthe pronunc1at1on-of

¢

;- Simplistically stated, instruction in all formal, informal °

"

or casua] formats is a "show-andAteli" process. Rec1proca11y, 1earn1ng

of what he has been shown and told. -Though th1s obJect1ve phenomeno]og-

ical v1ew of the teach1ng/1earn1ng 1ntersect may fdrce 1earn1ng theo-

+

sense in th1s s1mp11st1c mode] of the teach1ng/1earn1ng 1ntersect w111

1

C - o

. i > : ~

That which 11nks 1nstructor to student is ca11ed, generical-

'\

new words, or the uSe of chiaroscuro technique in painting.. whateVer

-

the 1eve1 of curr1cu]um or the subject matter area, curr1cu1um has a 1un-

gar perspect1va1 quality g1ven to it byathose who view-it through the

P t . -

1nvo]ved Further, the, ro]e perspect1ve ‘on curr1cu.un is tied with the

inter- sub;ect1ve relations of persons that, 1ace persora1 worth as se1f- R




/.

'1mage, concerns, and 1nterests together These inter-subjective feel-'

1ngs are perfectly natura1 and genera]]y healthy facts. The problem of -

evaluat1on, though, ]S comp11cated by these very human facts.
' o .
. -2

Generfca11y7when the instructor functions in an’eva]uating .

ro]e, he does $0 by v1ew1ng the 1earner through the phenomendlogical

| - o pr1sm of h1s curr1cu]um wh1ch 1nc1udes his testing methodology L1ke-
wise, the student fuct1ons 1n an evaluat1ng role by viewing the‘professor
through tha phenomenolog1ca1 pr1sm of his exper1enced curr1cu1um wh1ch

. . - includes’ h1s mer1t1ng methodo]ogy Chart No. 1 c1tes a graphic presen-

+ tat1on of this linear prosectuve model of educational eva]uat1on, based

PP

upon the above phenOmenolog1caT facts It 1s qu1te obv1ous that the in-

L 4 structor s "cu(”ﬁcuium" and the student s "curriculum" are not idéntical
o
facts. Nor are the1r cr1ter1a or standards for judgment 1dent1ca1 Aye,_

there is the rub. Hence'th' phenomeno]og1ca1 facts descr1bed by the
. " linear proaect1ve model of educat1ona1 evaluation prov1des the 30urce

of .contamination in most educationa] situations, be it 1n the home at g

3 ‘l

work, or in the school, :

2

tinser Chairt No. 1 Here.]

t

§
.




. of subjective-evaluational processes. The instructor as evaluator 1F_,

‘always in an egoiinVolved role. Any cha]Tenge'tosthe instructor‘s-eva]-"‘l

uat1on ref]ect1ng upon relevance competence, adequacy of cr1ter1a, and/ ,,{f‘“

or equ1ty is V1ewed personally as an attack upou/h;m L1kew1se the

student as the evahuatee is occupy1ng an ego 1nvolved rolé. Evayuat1on

R a]ﬂays a cha]]enge to h1s competence, 1ntegr1ty, and se1f-1maFe The

power poS1t1on of the instructor to- ass1gn grades, to affect personal

: we11 be1ng, and- d1gn1ty, and to affect further goaﬂs and progress: is
‘well understood by both 1nstructor and student At most, the student .

i must rely upon the goodw111 and honor of the 1nstructor to respect and

keep his f1duc1ary trust with h1s student c11ent as a profess1ona1 In

~add1t1on, the student 1nvo1vement 1n~the evaluatlon of part1cu1ar in-

P

struetors redresses the power relat1on af&some groSs 1eve1 And for

those few 1nstances of bad chem1str between part1qu1ar professors and

o

".*part1cu1ar students, student appea] through schoo] adm1n1strat1ve pro-'

cesses usua]]y handles suche matters qu1te equ1tab1y» But more 1mpor- ///w”

tantly, the student eva]uat1on ‘of 1nstructors when done well prov1des 27,
[ ]

valuab]e rea11ty test1ng cybernet1c fnformat1on to the 1nstructors ®

about themselves 1n their 1nstruct1ona1 re]at1ons W1th student c11ents

R o ,b . - < r- ,.
Perm1t "the 1ntroduct10n of the idea that both instructor

A

: (
." and student need to assume the eva]uator role from a d1fferent perspec-

t1ve, one that m1ght be descr1bed as r1ght -angled ornorthogonal to their

. » v L
customary progect1ve/ﬁ1near v1ew The orthognnal mode] of educat1ona1 e,

evaluat1on is suggested in Chart No. 2.« This eva.tatlng role in orthog-

onal perspect1ve suggests a kind of "ro]e detachment' such that instruc-

PR
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'Mh1ch focuses through the curr1cu1um, common1y understood * The curricu=
\

lum, if conta1n1ng obJect1ve 1nstruct1ona1 intents, behav1ora11y spec1-

-

- fied 1earn1ngs and cr1tér1a would be cause for both the instructor and

. . tion and 1earn1ng are v1ewed from 2 common external status-role pos1t10n L

L

student the common bas1s for eva]uat1ng ‘their own work in relat1on to

-

each other.\{ - - ) D

\ -~ [Insert Chart No. 2'Here.]" -

o >
1

Courses -taught by co]lege and un1vers1ty professors usually

do not pOSsess»such obJect1fy1ng elements. Be they nacural 5c1ent1sts,\

behavioral scientists,.or humanists, most college and university pro-

. fessors do not think in these instructional terns; They‘tend to believe

" that their "scientitic method" or their "disciplinary patterns and Tog-,

dics" contain within them the appropriate pedagogicaT qua]itites.for in-

. ducing student 1earning;, These disciplinary apprbaches tq,education have

mdch intuitive appeal tofsubject matter- specialists who use them in their
,own 1nqu1r1es However in'the practical order, nothing is~further from
the truth. Effect1ve teaching and effect1ve"Tearn1ng are spec1f1c goa]-
seek1ng processes that have little resemb]ence toithe results of pure
1nqu1ry processes which résults are the encyd]opaed1c grist of d1sc1- '
p11nes turned curr1cu1um. .Ipstruct1on as "shou—and-te11" is a congeries

of Tearning induction processes. _Though that congeries includes the

vomited lecture, the ad nauseam rep11cat1ng 1aborator),,and the shop- th@t )

oy

_1m1tates Nork, c1ear1y the var1ety of 1earn1ng lﬂuuCL10n processes go be-

"5 yond these formats IW the absence of spec1f1c course and 1esson goals,
. ) S ;) . RO : a

§ 'A .; ,- v | | 9 .
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“The PhenoTsnology;oﬁ Achievement and.the'Ltmﬁts to Mensurable’Standards

‘ﬂdo1ng_a pirouette; (4) swimming the Engl1sh Channe] nn\recdrd t1me,
. "My Last Duchess"; (7) composing a sonata, (8) repa1r1ng a WV set,'

| (10) kn1tt1ng Argyll socks A11 of these aeh1evements are emp1r1ca11;”

11ngs'a manageab]e subset for 1nstruct1on and eva]uat1on

'spec1f1e¢ behav1ora1 1earn1ngs, and cr1ter1a known to -both 1nstructor
and student, the orthogonal eva]uat1on perspect1ve factual]y co]]apses

1ts attendent ev11s

-

W1th1n formal, infarmal, and casual 1earn1ng s1tuat1ons, thelf?‘ =

fact of ach1evement is an object1ve yes/no observat1on Ach1evement is’
noted when a: "yes" can .be sajd to someone do1ng any of the fo]]ow1ng
(1) s¢lving s1mu1taneous~equat1ons, (2) cook1ng Chicken-Kiev;, (BL "

o ~ v
;(5) speaking modern Greek fluently; (6) rec1t1ng the Brown1ng monologu

knowing the literature qn the American Revolut10n at the doctha] 1eve1;;yl.

verifiable and therefore phenomena]]y obJect1ve Thus S1mon B1net age-

graded tasks 1n develop1ng a test of 1nte111gence and the IQ rat1o df men-:

For every cdurse taught regardless of 1eve1: the instry

A stand@

/ C |
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i r1cu1ar1y 1ntended even though 1mportaﬁ¥ to the student 1 Before

e

~ e . . . T - . -

. i 2
-\ X . . . .
. . . . . ’ s & s

m1ned set of 1earn1ngs,rand ach1evement becomes.obJectiveTy some prOpor-

A}

t1on of successes out’ of the tota] set of 1nstructor determ1ned tested

K}

1earn1ngs.',‘:v A 63 :"j, - '}.. . .(“hf i

N . .rn B . v e . ~— v '

Whethér one eva]uates a student teacher, or an. apprent1ce \

Y

pr1nter, or the ar1thm&t1c skills .of a sixth grader, or the qua11ty of

a poem or essay, achievement 15 known through obaect1fy1ng observat1ons

o - . . e

and/or the consensus of plura] observers. Performance and not 1ntu1-'.‘ 5
tion is the'bas1s for knOW1ng spec1f1c 1earn1ngs have occurred And - o
though every student 1earns many other things that re not demonstrated. N

-

through the 1nstructor deve]oped eva]uat1on procedures, g1ven c1ear1y

def1ned course obJect1ves and behav1ora11y spec1f1ed 1earn1ngs, the1,

k -

c1uS1on from the course “evaluation 1s reasonable for. they were not

seéms appropriate at this po1nt. S

A

[

P

" Social Science Interdisciplinary Course’ Structures:2
7 ) _ .
. . . . -y 5

a

’

»

part1cu1ars, the1r number and var1ety appear 1eg1on. But when 1

is a_finite three.. Discipline as know1edge (k)}and dlsc1p11ne-a;’

IR




Type I: © Mlkohky &0 cka)i
Type 11z . T(boA'by + . . -bp)s

/Ihe1r descr1pt1ve mean1ng is g1ven below
.t TN

In the soc1al sc1ences,Type I 1nterd1sc1pl1nary courses are
reflected 1n the follOW1ng examples (l) the soc1al sc1ences survey or

‘ffﬁif "1«. problems course; (2) an ethn1c stud1es course that has anthropolog1cal,

/ hﬂstor1cal and art1st1c l1terary d1menS1ons in some’ 1ntegrated comb1na-

s tioW; (3) the soc1ology of~pol1t1cii:r educat1on, (4)- pol1t1cal economy
)

acro- econometr1c systems; (5 ulturgesch1thte 1n the formagf Jacob °

Lo " and

. ;‘jBurdkhardt S The C1v1l1zat1on of the Italian Réna1ssance, Js .Hu1z1qga s

- The Wan1ng of- the M1ddle Ages and William H McNeull s The R sg of the “

;;7ff o 'Q o West. A Hlstory of the Human Commumty,3 (6) mathem9t1cal psychology - S
S ; and'soéagyﬁﬁy, \(7) soc1al psychology Type I 1nterd15c1pl1nary courses “7-‘3

g vi‘-caplta izé on' the 1ntersect of two or more establ1shed branches of know-

’ < . .
o ledge to atta1n their structure s S e LT
- Iy ’ ‘. : ; 5

f : . te : o - . 3

;*; R f- R Type II 1nterd1sc1pl1nary courses are not - new to the: h1gher |

educat1on scene e1ther, There are' many. soc1al sc1ences examples of th1s

-~type of course but the follow1ng are & few: (l) parl1amentary.procedure f

T

and group dec1s1on mak1hg¢ (2) tra1n1ng police, 1ndustrial 3upervisors,.

~

or principals in human relat1ons techn1ques,, (3) the good sportsmansh1p"3'

eth1cflﬁ[;ar51ty and professlonal sports, (4) leadersh1p tra1n1ng, (5)’ l'"gz

' BRI ,COUnselol and therap1st tra1n1ng,, (6) courses in pcrsonal adJustment and

L . .
o . . ! 4

conf1dente'traan1ng,; (7lvmed1tat1onal_sk1lls.‘;Type IT courses cap1tal12e




& 1 -z

"¢ though these too héve been around for some t1me@. These coursesaare char-

"i n1c relations to sens1t1v1ty tra1n1ng,,

on thelintersect among particular behavioral shaping"skjllS, Ge theseib

i cognitive, affect1ve, psychomotor, .or soc1al' For spec1f1c l1st1ngs of

such sk1lls, see the several taxonomies of edUCat1onal obJectwes4 and .

Hav1ghurst s l1ttle volume on developmental tasks

¢

Wy Type III1 1nterd1sc1pl1nary courses are com1ng irto vogue, Yl‘

acter1zed by the pract1cal 1ntersect of a branch of knowledge and several

!

behav10ral shap1ng skﬁlls. The follow1ng are examples of Type 111 courses.
(l) tra1n1ng doctdrs and nurses’ 1n the problems and techn1ques related _

to the psychologyr

tors throuqh a comb1ned 1n— erv1ce 1hternsh1p and the sc1ent1f1c study

o

of adm1n1strat1on,

of dy1ng, (2) -the tra1n1ng of r1sk bear1ng adm1n1stra-

(3) s1mulat1on games of\mar, financial 1nvestment,
\ and f1rm dﬁ*school adm1n15trat1on, (4) a course relat1hg rac1al and’ eth-

(5) ‘the use of dlrectedrfleld .

study in an urban soc1ology or cultural anthropology course; . (6) pas- ';
e P o
toral couﬁ%ellng for the m1n1stry to the rec1d1v1st cr1m1nal the drug e

. add1ct, the homosexual@ and the normal person The 1ntersect theory,

N
’ L

sc1ence, and prax1 is the heart of Type ILT Jnterd1sc1pl1nary courses.

The Crux of Evaluation:"

g
B,
PR

How does one ass1gn value or mer1t t0 a student's ach1eve

4

ment7 How does one asgggn value or-merit to a part1cular course or les- "

son? How does one ass1gn value or merit to, a, partlcular 1nstructor: AN

' And to these classlc questlons which were posed at th2’outset of thj s' l': .

.

_ o
s ’
. g

. . , e W ) ) t . o _,P'




L paper, one must*add another..
T ; » an 1nterd1sc1p11nary course context? These pract1ca1 quest1ons requ1re _

answers at th1s time.

. behav1ors") for. shaping- and opt1m1z1ng student ach1evement For when

e .1nstruct1ona1 formats, the student knows wh1ch part1cu1ar behav1ors dre -
) to be 1earned through the course Regardless of type of course or- 1eve‘lA
" of 1nstruct1on, behav1ora11y def1ned obJect1ves d1ctate ‘the types of

: mater1als and the range of appropr1ate 1nstruct1ona1 formats SO that the

1_ for the orthogonal model of evaluation to work . Behav1ora11y defined ~°:

'obJect1ves prov1de cr1ter1a for est1mat1ng and mer1t1nq student ach1eve-

'{curr1cu1ar desqgn, and for: mer1t1ng 1nstruct1ona1 sk111 1n fa1r and ob-

‘tent and strategy is the crux of eva]uat1on Regard]ess of type or 1eve1 ;J

.of course, a rather comprehens1ve spec1f1cat1on or- 1nventoqy of behav1ora1-

10 €

How does one assign value or merit within\

n : A\ , ) -
. . 14
] N . ’ ' T . a N |
Y _ 5 S
¢ - . . ) [ . N A .

The answersto these questions rests in the instructor eX-

plicitly defining behavioral objectives (sometimes‘called “terminal'

the part1cu1ar 1earn1ngs are known and stated in exp11c1t behav1ora1

terms by the 1nstructor, he then “shows and- tells" them. Using u§r1ou ,

¢

student\s ach1evement.can be obtanned optimally. .

4

~ : ) .- . - . t

_ Behauiorally defined instructional goals'make'it possible'

ment, ?br determ1n1ng the adequacy and appropr1ateness of elements in the .

i Ad

'Ject1fy1ng ways. The gfficacy of resu]ts 1n the 1nduct1on of the spec1- C

fied term1na] behav1or An the student as- 1ntended by- 1nstruct1ona1 Jin-

.

1y de¥1ned course obJect1ves becomés‘cho»0ckham razor~for meriting fairly

and objectively student achievement, adequacy and appropriateness of qur-




Behaviora]lygpefinedfbbjecti?es: d; | }‘ .

. T e
S S ' \
There is a small classic autotutor text by Robert F Magerw
/

. t1t1ed Preparing Instruct1ona1 Obaectwes6 which should. be in the 11braryv_

. of every 1nstau%tor, espec Jé@?at the college” and un1vers1ty Tevel. He

N

-prov1des a practica}l def1n1t1on and useful guidance in the‘pregaratiog '
. L .

of behavioral obJect1ves //Hisviead«is fo]]owed.here. ‘For emphasis, the-

1mperat1ve mood is used L . T
. . ' - ".i [ : ’ ) ~
. u

(1) Wr1te one statement of 1nstruct1ona1 )bJect1ves which is
a description of your educat1ona1 1ntents for the student ‘

(2) In your statement. of- 1nstruct1ona1 obJect1ves describe
- what the student w111 be doing when he demonstrates h1s ach1evement
1to you.

V (3) In your statement of 1nstruct10na1 obJect1ves describe
how you will know the student's accomplishment when he is demon-
.Qstrat1ng,1t to you. 5

N

(4) Describe the student's terminal behav1or {or what the
student will be doing) in the following manner: (a) identify in
act1ona1 ‘verbs and name the overall behav1ora11y defined act;. (b)
define the conditions under which the behavior §s to occur includ-
ing- the givens and/or restrictions when requ1red, (c) define the
critéerion of acceptab1e performance . :

. jS) Write separate statements of obJect1ves for each be—
haviord1ly defined act to be taught. The more such statements of -
-behavioral objectives per course, the- better you will have com- =
o mun1cated to the student your 1nstruct1ona1 1ntents for h1m

(6) Prov1de every student in your course with the-l1ist of
behav1ora11y defined instructional obaect1ves pr1or to teacb1ng
the course. . '

.Forvpurpcses of illustration, permdt the introduction of the following.
e ) ' :




‘ | S A T e | .
Vo I o R o

\ . ’ : r*

The 111ustrat1on prov1ded @e]ow is an 1nterd1sc1phnary \

» =4

- social sc1ence course for 1ndependﬁnt study of the Type III.var1ety

o The course is. t:t]ed "PersonaT Va]ues Ana]ys1s " For breV1tx, onTy one

behav1ora1 obgect1ve§1s g1ven, " .
» - .
‘f',"‘h o ‘ ’

- ~COURSE 10. 199: Indeﬁendent Stud/:-PersonaT Va]ues Ana1ysis:

One goa] of Zhis 1ndependent stgdy course 1s for the student
to perform rational reflective value ‘@nalysis in several areas-of
his personal commltments\ Student performance of rational reflec- N
tive value anaTys1s is to- be demonstrated\and evakuated in the fo]-

-~

- lowing manner SO - o v .

' (1) In any area of h1s most personal concern and 1nterest,
the student is to list 'in order of merit h1s preferences. Example: ~
X Mus1c-:(a)g"hard rock"; (b) "Dixieland"; (c) "Blues". . , (n)

:. “,“Bach b ) .

(2) . The student is to de11neate the similarities and the con-
~ trasts between the "most mer1ted" and the "least merited" in his
¢ - h1erarchy of preferences.. 'Example: "hard rock" vs. "Bach."

, . (3) The student is to construct the genera] valuing pr1ncn- :
2 . ple which ordershis intuitive hierarchy of’ preferences for his se-

' ' : - lected field. Example:. A Dionysian to Apolionian music preference _
scale, with h1gh preference at the Dionysian end.

(4) . The student is to write h1s full value ana]ys1s in essay ‘
form at a two hour sitting w1th any notes and/or other mater1a1s he
may need for the task. o

A T (5) Full student erformance in rational refTect1ve value
B : analysis is demonstrated (given the student's own selected value
o ’ area) if The student's essay contains the appropriate substantive
' 7 ¢ data for-the analysis-and the student has. used explicitly the fuTT
frat16na1e given above in itemsl, 2, and 3

v :."
y

o
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of the six 1mperpt1ve descr1pt1ve statements on the nature of behav1ora11y

AP

def1ned obaect1ves, the first four were 111ustrated it Course 199'dh per-

Lo

sonal va]ues anaTys1s The 1nstruct1ona1 intent of course ﬁ99 to teach

o »

\
rat1ona1 reflective Vc]ues ana]ys1s is g1ven, the process be1ng descr1bed
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and illustrated by examp}eb and'a criterion for performance evaluation is
' ; e ¢ =

provided. -~ L B

»
- A

4 9

It'is'readily observable that such a*behaviorally defined

.

objective as that given 1n Course 199 certainly fash1ons the 1nstructlona1
mater1als and strateg1ef to be used so that the student can achieve the

spec1f1ed performance task., Certa1n1y the»student 1s d1rected 9xp11c1t1y

N 4

to both a- procass of persona] value andlysis and to an ego- ~involved pro-.

dUCL produced thereby The exp}1crt;ess of the performance cond1t1ons |
and cr1ter1a demonstratesto 1nstructor and student alike their compe- "
tence in the 1nstruct1on and 1n the 1earn1ng of the spec1f1éd task, re-
spect1ve1y Th1s behav1orak{i def1ned obJect1ve makes fhe orthogona]

mode] of educational, evaluatign work fa1r1y and obJect1Ve1y and with gal- .

! utary cybernet1c effect on thh student and 1nstructor Fortunate]y,

there are . several co]]ege and un1vers1ty ]eve}-taxonomleS-oF objectives

”

in the cogn1t1ve affect1ve, psychomotor and soc1a1 doma1ns that are ex-

ce]]ent guides for 1nstructors They are. (1) Bloom's Taxonomy of Ed-

ucational Objectives. . Cogn1t1Ve Doma1n,7 (2) Krathwohl's Taxonomy -

of Fducational, ObJect1ves X Affective Domain;8. (3) Harrow s A Taxon-

o -

P

‘Educat1on.]9 These taxonom1ls are necessary tqols for-every coliege and

.' university instructor so that ha need not re~invent tlie Wheei But in-
structors w1]1 need aJways to rely upon the1r creat1v1t;3and 1ngenu1ty to-

- write appropr1ate béhav1ora; objectives to mee+ the ne@ﬂs of the1r 1nd1- h

oo

~

-

) . X }

. i . . -~ o
/ < . ) o ’ ‘ . i
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' g ~'& ‘ As sogna] -and behaV1ora1 SC1ent1sts we are’ comm1tted to .
r:‘good science and’ to good educat1oh. Khd we are comm1tted to the use of '

. = :wf the best products of ourpcollbct1ve 1abors in these .interests. Certa1n1y,

‘,N‘¥f o T the/use of behavioyally defined object1ves moves our students from a ;;

.. state of dependeﬁ/y upon the 1nstructor to a state of 1ndependency from

A ’h1mj Certa1n1y, the va1u1ng of-a;udent ach1evement, curr1cu1ar des1gn, ‘ : h R

and.1nstructpona1 skill through behav1ora11y def1ned object1ves is pro- : ,'4‘

ductive of fair, obJect1ve, and cybernet1c type ev1dence that 1s phenome-

T ? . na]ly emp1r1ca1 and humane in 1mpact This wr1ter hopes' that behav1ora11y
B def1ned obJect1ves w111 p1ay a larger part in the adventures in humane

educat1on for both the student'qndlthe instructor.
o e : . . ’ T St




' yhat 1s an Interd1sc1p%1nary Course in the Social. Sc1ences?"

' tCoTTege Social Sc1ence Quarterly (In.press).
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Tkaoru Yamamoto, "Many Faces of Teaching;" in Teach1ng

/‘.

Estays and Readings, edited by KaorutYamamoto (Boston Houghton M1ff11n

-

' Company,*%?&g) pp. 3-16." .
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2Th1‘s section'is substantively from: James Steve Counelis,

Communi-
: = :

A ]
”
t

L 3These Kulturgesch1chte works are: (1) Jaoob Burckhardt,f _

4

’ The C1vﬁ11zat1on of the Ren;lssance 1n Italy An Essay (Qxford Phaidon

gl
*Press, td . 1945), (2) J. Hu1z1nga The Wan?ng of the M1ddﬂe Ages i

.Study d the Forms of L1fe, Thought, and Art in France and the Nether- ff ‘
‘Tands 1A the leth and thh Centur1es (London, Edward Arnold and~Co.,

‘1§24); (3) William H. McNeill, The Rise of the West: A‘HTStQAY Of the .

vHuman Coﬁmun141_(Ch1cago The - Un1vers1ty of Ch1cago Press, 1963)

{ o

ﬁé 4These taxonom1es of educat1ona1 obJect1ves are: (1) Ben-

‘Jam1n S. Blo m (éﬁ )s Taxonomy of Educat1ona1 Ohgect1ves ﬁhe Classm-

‘~,f1cat1on of Educat1ona1 Goa]s--Handbook 1 Cogn1t1ve.Doma1n (New~Yowk:

' Longmens, Green and,Co., ]956), (2) David R. Krethwohl, et al., Taxonomy -

of'Educational,Objectives: The CTaSsifitation of Educhtional Goals-- - °

©

1964); - (3) Anita J.\hthow, A Taxonomyjof the'Psychumotor Domeini AL
. . N . X ]

-

19 T

. . ) ‘ ‘ .
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.”fHandbook 2: ;ﬂffective‘Domain (New York: David McKay Company, Inc., e
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